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Abstract: This research was aimed at finding whether there was an effect of
the Think-Pair-Share Strategy on the eighth-grade students’ descriptive text
reading comprehension achievement at Junior High School. The design used
was a quasi-experimental research with a post-test only. The experimental
group was given the TPS strategy, while the control group was given the
question and answer strategy as their teaching strategy. In the end, post-test
was given to both groups and the data was analyzed using the independent
sample t-test with a 5% significance level by using SPSS software. The sig (2-
tailed) was 0.010 which is less than 0.05 with 95% of the significance level.
The null hypothesis was rejected; thus, there was a significant effect of TPS
strategy on students’ reading comprehension. The English teachers were
suggested to use the TPS strategy as the strategy in reading comprehension
class since it could stimulate students to work together to understand the text
better and to motivate them to be more active in the reading class.
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INTRODUCTION

Reading comprehension is a student’s ability in understanding the text they have read,
usually comes from the interaction between the written words and the student’s previous
knowledge (Rayner et al, 2001). Another definition for reading comprehension coming from
Snow (2002) where she explained that reading comprehension is a process of simultaneously
taking out and creating meaning through interaction and participation with the written
language.

One of a text that regularly used in the English teaching process in the classroom is
descriptive text. A descriptive text is a text which the writer tries to describe a particular
thing/object, place, or person (Husna, 2017). The social function of a descriptive text is to
describe a particular person, a thing, or a place at present. Dolon & Todoli (2008) explain the
generic structures of a descriptive text: (a) identification: it is the introduction of a person,
place, animal or object that will be described in the text; (b) descriptions: it is the description
of something such as animal, things, place or person by describing its features, forms, colors,
or anything related to what the writer describe.

In teaching descriptive text reading comprehension to the learners, the English teacher
should support the students to work together to understand the lesson. That is why
cooperative learning can be seen as a positive impact for the students to reach the goal or aim
in learning the English language. As said by Chiu (2008), in cooperative learning students
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will learn something cooperatively and they can maximize their friends’ resources and skills
.because they can ask for information given in the text to their friends, evaluating their ideas,
and monitoring their work.

Cooperative learning theory constructed before World War Il by social theorists
Allport, Watson, Shaw, and Mead. They found out that group work was more effective and
efficient than working alone in term of quantity, quality, and overall productivity (Ashman &
Gillies, 2003). It was later found that people who work together for the same goals, were
more effective in achieving the goals, than people who worked individually to complete the
same goals (May & Doob, 1973).

There are five principles of cooperative learning to help the learners achieve the goals
of learning in the classroom (Johnson et al, 1994): (1) Positive interdependence; (2)
individual or group responsibility; (3) face to face communication; (4) to teach the students
the required social or small group abilities; and (5) group processing. One example of
cooperative learning that can be done in the classroom is “Think-pair-share proposed by
Lyman (1981) where the students write down their thoughts or just brainstorming in his or
her head about the solution for the problem proposed by the teacher, pair up with their friends
and sharing his or her idea(s), and then share their ideas with the other pairs or the whole
class.

TPS strategy has been paid much attention from researchers around the world. Raba
(2017) found that the TPS strategy affected positively to the teaching and learning process.
Another research was done by Jebur et al. (2012) found how the TPS strategy effectively
affected 40 first-year English as a foreign language (EFL) students’ classroom engagement.
Ofodu & Lawal (2011) also conducted an experimental design and revealed that the TPS
strategy provided the social support and scaffolding those students needed to develop their
learning. Shih & Reynolds (2015) conducted a quasi-experimental research and discovered
that the TPS strategy increased students’ motivation than using a traditional approach.

Based on the interview with the English teacher at SMP Negeri 9 Jember, the English
teacher at the school has never applied TPS strategy as the teaching strategy. Thus the
research entitled. “The Effect of Think-Pair-Share Strategy on the Eighth Grade Students’
Descriptive Text Reading Comprehension Achievement at a Junior High School” was
conducted purposely to investigate the effect of think pair share strategy on reading
comprehension on eighth grade students at SMP Negeri 9 Jember.

LITERATURE REVIEW
Cooperative Learning

In learning the English language, especially for the EFL learners, they need to be able to
understand what they are going to learn and teacher have to be able to facilitate them to help
themselves and other students to understand the subject. Cooperative learning is the answer to
those problems. It is an educational method that its purposes are to organize classroom
activities into academic and social learning practices (Gillies, 2016). Cooperative learning
theory constructed before World War 11 by social theorists Allport, Watson, Shaw, and Mead.
They found out that group work was more effective and efficient than working alone in term
of quantity, quality, and overall productivity (Ashman & Gillies, 2003). It was later found
that people who work together for the same goals, were more effective in achieving the goals,
than people who worked individually to complete the same goals (May & Doob, 1973).
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Think-Pair-Share Strategy

Think-pair-share is a cooperative learning strategy proposed by Frank Lyman from the
University of Maryland in 1981. TPS strategy is identified to use three steps in the teaching-
learning process. The first step is thinking. In the thinking process, the teacher, as a
facilitator, provides a problem or a question to the whole class. It is up to the teacher to give a
time limit for their students to develop their solution or answer for the problem or question
questioned by the teacher. The second step is pairing. In this process, the teacher asks
students to pair themselves with the other student, usually their tablemate, to discuss their
answer or solution to the problem given by the teacher before. The last step is sharing. In this
step, students share their thoughts about the solution for the problem given by their teacher
before and decide what the best solution is by making a decision about what should be added
or what should be left out for their answer to be presented. If the time permits, the teacher can
ask the pairs to present their answer to the whole class.

The Advantages of Think-Pair-Share Strategy

There are several advantages known from TPS strategy applied in the classroom (Kagan,
2009). First, students improved their response quality when given appropriate “think time”.
Second, students became more actively engaged in thinking. Third, students were more
focused on thinking when discussed the question or problem with their friend. Fourth,
students had a chance to discuss or reflect on the topic by using critical thinking after
receiving the lesson. Fifth, students found it is easier to discuss the question or problem with
their classmate rather than with a large group.

The Disadvantages of Think-Pair-Share Strategy

Along with the advantages of TPS strategy, it also has some disadvantages (Raba, 2017).
First, most of the students that are accustomed to individual learning are facing difficulties to
learn and share with their partner and prefer to work by themselves. To overcome this, the
teacher should keep track of each pair and help the students that find difficulties in sharing
their answer with their partner. Second, sometimes one student becomes dominant in the
discussion and makes his/her partner become passive and clinging to the first student’s
answer. The teacher should monitor each pair and when they spotted a student that is more
dominant in the sharing session the teacher should let the passive student share his/her
opinion about the answer.

METHOD

The design for this research was quasi-experimental research with post-test only, the
two out of seven classes were chosen as the experimental group and control group by
considering the result of the homogeneity test. The experimental group was taught reading
comprehension using think pair strategy, while the control group was given the question and
answer strategy.

This research was conducted at SMP Negeri 9 Jember and the population for this
research was seven classes of the eighth grade students (VIII A, VIII B, VIII C, VIII D, VIII
E, VIII F, and VIII G) in the academic year 2019/2020. The homogeneity test was then
conducted to determine whether the population is homogenous or not. There were 20 test
items of reading in the form of multiple choices. The researcher provided 40 minutes for the
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students to do the test. The results of the reading test were analyzed by using Analysis of
Variance (ANOVA). The result of the homogeneity test proved that the population of the
research was homogenous. Therefore, the experimental and control groups were chosen by
lottery in this research. Those classes were VIII E as the experimental group and VIII F as the
control group. Data collection method was consisted of reading comprehension test,
interview, and documentation.

The data collected from post-test from both control and experimental groups in this
research was analyzed using the independent sample t-test with 5% significant level by using
SPSS software. It was, therefore, to estimate whether there was a significant effect of TPS
strategy on eighth-grade students’ reading comprehension. If the result from the test
showed the value of significant (sig) 2-tailed > 0.05, then null hypothesis was accepted.
However, if the value of (sig) 2-tailed < 0.05, then alternative hypothesis was accepted.

RESULT AND DISCUSSION

The total number of the post-test takers of the experimental group was 32 students and
the control group was 32 students. The mean score of the post-test of the experimental group
was 84.25 with the standard deviation 14.721. Then, the mean score of the post-test of the
control group was 74.25 with the standard deviation 15.540. In this research, the
experimental group has the lowest standard deviation means, while most of the numbers are
close to the average. The control group has high standard deviation means that the numbers
are not spread out.

Table 1.1 The Output of Independent Sample T-test of Reading Score

According to Larvene’s test for equality of variances in table 4.3, F=0.002 and
P=0.965 (>0.05) assumed equal variances, and in t-test with equal variances assumed, the
value of t= 2.643 and p=0.010 (<0.05) showed a significant difference in the means between
groups. The sample provides string enough evidence to conclude that the two groups
(experimental and control group) means are different. To sum up everything that has been
stated so far, there is a significant effect in the experimental group.

The result of the post-test showed the students” mean score of the experimental group
was higher than the mean score of the students of the control group (84.25 > 74.25). Based on
the analysis of the t-test, it showed that sig. (2-tailed) value p = 0.010 was lower than the
significant level (<0.05). As the result, the null hypothesis (HO) was rejected while the
alternative hypothesis (Ha) was accepted. It means that there was a significant difference
between the experimental and the control group after the students of the experimental group
got the treatments.

Furthermore, the result of data analysis proved that using the think-pair-share (TPS)
strategy in teaching reading had a significant effect on the students’ descriptive text reading
comprehension achievement at SMPN 9 Jember.

In this research, the researcher formulated the alternative hypothesis as “There is a
significant effect of using think-pair-share as a collaborative learning strategy for the junior
high school students’ descriptive text reading comprehension at SMP Negeri 9 Jember”.
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DISCUSSION

Based on the data analysis results, it was revealed that there was a significant effect of
using the TPS strategy as the teaching technique on the eighth grade students’ descriptive text
reading comprehension achievement at Junior High School. Further, it was revealed from the
mean score between the experimental group that is higher than the control group
(84.25>74.25). This was a proof that the students of the experimental group who were taught
reading comprehension by using the TPS strategy achieved higher scores than the control
group who were only taught reading comprehension by using the question and answer
technique.

The research finding showed that the TPS strategy could increase the students’
descriptive text reading. Since the first meeting in the experimental group, the students were
excited to learn reading comprehension using the TPS strategy. All the excitements were
positively affected the classroom engagement since they were allowed to be able to gather
their ideas first before discussing them with their partner. During the pairing process, the pair
was engaged in critical thinking when discussing the solution to the problem exposed to the
pair. Those cooperative learning advantages were in line with Kagan’s (2009) although, they
needed few meetings to adjust and organize their ideas in the thinking process.

Raba’s (2017) previous study result had also supported the result of this research. TPS
strategy enhanced the students’ self-confidence. Meanwhile, they gradually spent less time in
the thinking process since they started to learn how to organize their ideas before discussing
them with their friends. This is also in line with the previous study done by Jebur et al.
(2012). They found that the experimental group were dominated in the reading
comprehension achievement and also encouraged them to think and discuss their opinions out
loud.

This research finding supported the findings of the previous study conducted by
Ofodu & Lawal (2011), they investigated that when the TPS strategy got applied to the
experimental group in the classroom, the students with more experience and confidence were
able to help other students, who are weaker in term of experience and confidence, to interpret
and understand what is being read.

Different from the experimental group, the students in the control group were less
motivated in the teaching and learning process since the researcher used the same strategy
used by their English teacher. They were taught by using the question and answer strategy as
their learning technique. During the lesson, for instance, the majority of students decided to
do something unrelated to the lesson such as talking or doing other stuff. However, when
they were asked about something they might find difficult in the teaching and learning
process they chose to keep silent. This entire situation led them to get a lower score than the
students in the experimental group as they were not fully participated in the classroom.

Although with all the positivity and benefits of the TPS strategy being applied in the
classroom, there were also difficulties. For instance, few students did not respond well to the
TPS activity, they mostly felt that discussing with their friend was only wasting their time
and they could finish the assignment alone without discussing it with their friend. This is in
line with the result of the research done by Shih & Reynolds (2015), they stated that a few
students did not respond well to the TPS activity in the learning process.

Based on the explanation above, it could be stated that the use of the TPS strategy was
effective in teaching reading comprehension since the mean score of the experimental group
was higher than the control group. Moreover, the statistical value of the research showed that
there was a significant effect of using the TPS strategy on the eighth grade students’
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descriptive test reading comprehension achievement at SMPN 9 Jember in the 2019/2020
academic year.

The pedagogical implication of the research reflected from the research findings done
by the researcher was covered in four steps: planning, implementing, observing, and
reflection. Planning that based on the theories of assessment would make the assessment
activity ran effectively. Implementing the strategies correctly could reduce the inconsistency
between the teacher’s beliefs and practices. Observing the practice of the TPS strategy in the
classroom could help the teacher to spot any difficulties in the classroom practice of the
strategy. Reflection from the difficulties they faced before in the classroom that can be used
for future reference.

CONCLUSION AND SUGGESTION

Based on the result of the data analysis of t-test by using SPSS and the discussion in
the previous chapters, it could be concluded that there was a significant effect of using think-
pair-share strategy on the eighth grade students’ descriptive text reading comprehension
achievement.

Based on the result of this research, the researcher would like to give the some
suggestions to the following persons: (1) The English teachers are expected to use the TPS
strategy as the strategy in the teaching-learning process of reading comprehension since the
strategy itself could give stimulus for the students to work with each other to understand the
text easily and to give them motivation in the teaching-learning process of reading
comprehension; (2) The future researchers can use the result of this research as a reference to
conduct a further research dealing with the use of TPS strategy to teach reading
comprehension by using the same or different research design like a descriptive research or a
classroom action research, or with different language skills for different level of participants
and schools.
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